


students due to the effect of mod-
eling. Self-regulation is the most
effective and preferred means of as-
suring ethical behavior. If, however,
a professional observes conduct by a
fellow professional that seems con-
trary to the provisions of this docu-
ment, several courses of action are
available. Suggestions to assist with
addressing ethical concerns are in-
cluded in the Appendix at the end of

this document.

Ethical Foundations

No statement of ethical standards
can anticipate all situations that have
ethical implications. When student
affairs professionals are presented
with dilemmas that are not explicitly
addressed herein, a number of per-
spectives may be used in conjunction
with the four standards identified in
this document to assist in making
decisions and determining appropri-
ate courses of action. These standards
are: 1) Professional Responsibility
and Competence; 2) Student Learn-
ing and Development; 3) Responsi-
bility to the Institution; and 4) Re-
sponsibility to Society.

Ethical principles should guide the
behaviors of professionals in every-
day practice. Principles are assumed
to be constant and, therefore, pro-
vide consistent guidelines for deci-
sion-making. In addition, student
affairs professionals should strive

to develop the virtues, or habits of
behavior, that are characteristic of
people in helping professions. Con-
textual issues must also be taken into
account. Such issues include, but are
not limited to, culture, temporality
(issues bound by time), and phe-
nomenology (individual perspective)
and community norms. Because of
the complexity of ethical conversa-
tion and dialogue, the skill of simul-
taneously confronting differences in
perspective and respecting the rights
of persons to hold different perspec-
tives becomes essential. For an ex-
tended discussion of these aspects of

ethical thinking, see Appendix B.



Ethical Standards

Four ethical standards related to
primary constituencies with whom
student affairs professionals work,
colleagues, students, educational in-
stitutions, and society — are specified.

Professional Responsibil-
ity and Competence.

Student affairs professionals are
responsible for promoting and fa-
cilitating student learning about
students and their world, enhancing
the quality and understanding of
student life, advocating for student
welfare and concerns, and advanc-
ing the profession and its ideals.
They possess the knowledge, skills,
emotional stability, and maturity to
discharge responsibilities as adminis-
trators, advisors, consultants, coun-
selors, programmers, researchers, and
teachers. High levels of professional
competence are expected in the per-
formance of their duties and respon-
sibilities. Student affairs professionals
are responsible for the consequences
of their actions or inaction.

As ACPA members, student affairs

professionals will:

1.1 Conduct their professional ac-
tivities in accordance with sound
theoretical principles and adopt a
personal value system congruent
with the basic tenets of the profes-
sion.

1.2 Contribute to the development
of the profession (e.g., recruiting stu-
dents to the profession, serving pro-
fessional organizations, advocating
the use of ethical thinking through
educational and professional devel-
opment activities, improving profes-
sional practices, and conducting and
reporting research).

1.3 Maintain and enhance profes-
sional effectiveness

by continually improving skills and
acquiring new knowledge.

1.4 Monitor their personal and pro-
fessional functioning and effective-
ness and seek assistance from appro-
priate professionals as needed.

1.5 Maintain current, accurate
knowledge of all regulations related
to privacy of student records and
electronic transmission of records
and update knowledge of privacy
legislation on a regular basis.

1.6 Represent their professional cre-



dentials, competencies, and limi-
tations accurately and correct any
misrepresentations of these qualifica-
tions by others.

1.7 Establish fees for professional
services after consideration of the
ability of the recipient to pay. They
will provide some services, including
professional development activities
for colleagues, for little or no
remuneration.

1.8 Adhere to ethical practices in se-
curing positions: [a] represent educa-
tion and experiences accurately; [b]
respond to offers promptly; [c] inter-
view for positions only when serious
about accepting an offer; [d] accept
only those positions they intend to
assume; [e] advise current employer
and all institutions at which applica-
tions are pending immediately when
they sign a contract; [f] inform their
employers before leaving a position
within a reasonable amount of time
as outlined by the institution and/or
supervisor; and [g] commit to posi-
tion upon acceptance.

1.9 Provide an honest, accurate,
and respectful reference. If it is not
deemed possible to provide a positive
reference, contact the ‘searching em-
ployee’ to inform them of such. It is
not appropriate to provide a positive

reference to move an individual be-
yond a department or institution.

Student Learning and
Development

Student development is an essen-
tial purpose of higher education.
Support of this process is a major
responsibility of the student affairs
profession. Development is com-
plex and includes cognitive, physi-
cal, moral, social, emotional, career,
spiritual, personal, and intellectual
dimensions. Professionals must be
sensitive to and knowledgeable about
the variety of backgrounds, cultures,
experiences, abilities, personal char-
acteristics and viewpoints evident in
the student population and be able
to incorporate appropriate theoreti-
cal perspectives to identify learning
opportunities and to reduce barriers
to development. Multicultural com-
petence is a fundamental element of
ethical practice.



As ACPA members, student affairs

professionals will:

2.1 'Treat students with respect as
persons who possess dignity, worth,
and the ability to be self-directed.
2.2 Avoid dual relationships with
students where one individual serves
in multiple roles that create con-
flicting responsibilities, role confu-
sion, and unclear expectations (e.g.,
counselor/employer, supervisor/best
friend, or faculty/sexual partner) that
may involve incompatible roles and
conflicting responsibilities.

2.3 Abstain from all forms of harass-
ment, including but not limited to
verbal and written communication,
physical actions and electronic trans-
missions.

2.4 Abstain from sexual intimacy
with clients or with students for
whom they have supervisory, evalua-
tive, or instructional responsibility.
2.5 Inform students of the condi-
tions under which they may receive
assistance.

2.6 Inform students of the nature
and/or limits of confidentiality. They
will share information about the stu-
dents only in accordance with insti-
tutional policies and applicable laws,
when given their permission, or

when required to prevent personal
harm to themselves or others.

2.7 Refer students to appropriate
specialists before entering or con-
tinuing a helping relationship when
the professional’s expertise or level of
comfort is exceeded. If the referral

is declined, professional staff is not
obliged to continue the relationship
nor should they do so if there is not
direct benefit to the student.

2.8 Inform students about the pur-
pose of assessment and research;
make explicit the planned use of
results prior to assessment requesting
participation in either.

2.9 Comply with the institutional
guidelines on electronic transmission
of information.

2.10 Provide appropriate contextual
information to students prior to and
following the use of any evaluation
procedures to place results in proper
perspective with other factors rel-
evant to the assessment process (e.g.,
socioeconomic, gender, identity, eth-
nic, cultural, and gender related).
2.11 Discuss with students issues,
attitudes, and behaviors that have
ethical implications.

2.12 Develop multicultural knowl-
edge, skills, competence, and use ap-
propriate elements of these capacities



in their work with students.

2.13 Faculty should inform prospec-
tive graduate students of program
expectations, predominant theoreti-
cal orientations, and skills needed for
successful program completion, as
well as positions received by recent
graduates.

2.14 Assure that required experienc-
es involving self-disclosure are com-
municated to prospective graduate
students. When the preparation pro-
gram offers experiences that empha-
size self-disclosure or other relatively
intimate or personal involvement
(e.g., group or individual counsel-
ing or growth groups), professionals
must not have current or anticipated
administrative, supervisory, or evalu-
ative authority over participants.
2.15 Provide graduate students with
a broad knowledge base consisting of
theory, research, and practice.

2.16 Educate graduate students
about ethical standards, responsi-
bilities and codes of the profession.
Uphold these standards within all
preparation programs.

2.17 Assess all relevant competen-
cies and interpersonal functioning of
students throughout the preparation
program, communicate these assess-
ments to students, and take appro-

priate corrective actions including
dismissal when warranted.

2.18 Assure that field supervisors are
qualified to provide supervision to
graduate students and are informed
of their ethical responsibilities in this
role.

2.19 Support professional prepara-
tion program efforts by providing
assistantships, practical field place-
ments, and consultation to students
and faculty.

2.20 Gain approval of research plans
involving human subjects from the
institutional committee with over-
sight responsibility prior to the ini-
tiation of the study. In the absence
of such a committee, they will seek
to create procedures to protect the
rights and ensure the safety of re-
search participants.

2.21 Conduct and report research
studies accurately. Researchers will
not engage in fraudulent research
nor will they distort or misrepresent
their data or deliberately bias their
results.

2.22 Cite previous works on a topic
when writing or when speaking to
professional audiences.

2.23 Comply with laws and stan-
dards common in the helping profes-
sions related to citation and attribu-



tion of information accessed elec-
tronically where public domain sta-
tus may be ambiguous.

2.24 Acknowledge major contribu-
tions to research projects and profes-
sional writings through joint author-
ships with the principal contributor
listed first. They will acknowledge
minor technical or professional con-
tributions in notes or introductory
statements.

2.25 Co-authorship should reflect a
joint collaboration. When involve-
ment was ancillary it is inappropriate
to pressure others for joint author-
ship listing on publications.

2.26 Share original research data
with qualified others upon request.
2.27 Communicate the results of
any research judged to be of value to
other professionals and not withhold
results reflecting unfavorably on spe-
cific institutions, programs, services,
or prevailing opinion.

2.28 Submit manuscripts for con-
sideration to only one journal at a
time. They will not seek to publish
previously published or accepted-
for-publication materials in other
media or publications without first
informing all editors and/or publish-
ers concerned. They will make ap-
propriate references in the text and

receive permission to use copyrights.

Responsibility to the
Institution

Institutions of higher education pro-
vide the context for student affairs
practice. Institutional mission, goals,
policies, organizational structure,
and culture, combined with individ-
ual judgment and professional stan-
dards, define and delimit the nature
and extent of practice. Student af-
fairs professionals share responsibility
with other members of the academic
community for fulfilling the institu-
tional mission. Responsibility to pro-
mote the development of students
and to support the institution’s poli-
cies and interests require that profes-
sionals balance competing demands.

As ACPA members, student affairs

professionals will:

3.1 Contribute to their institution
by supporting its mission, goals, pol-
icies, and abiding by its procedures.
3.2 Seek resolution when they and
their institution encounter substan-



tial disagreements concerning pro-
fessional or personal values. Resolu-
tion may require sustained efforts

to modify institutional policies and
practices or result in voluntary ter-
mination of employment.

3.3 Recognize that conflicts among
students, colleagues, or the institu-
tion should be resolved without di-
minishing respect for or appropriate
obligations to any party involved.
3.4 Assure that information pro-
vided about the institution is factual
and accurate.

3.5 Inform appropriate ofhcials of
conditions that may be disruptive or
damaging to their institution.

3.6 Inform supervisors of conditions
or practices that may restrict institu-
tional or professional effectiveness.
3.7 Refrain from attitudes or actions
that impinge on colleagues” dignity,
moral code, privacy, worth, profes-
sional functioning, and/or personal
growth.

3.8 Abstain from sexual intima-

cies with colleagues or with staff for
whom they have supervisory, evalua-
tive, or instructional responsibility.
3.9 Assure that participation by staft
in planned activities that emphasize
self-disclosure or other relatively inti-
mate or personal involvement is

voluntary and that the leader(s) of
such activities do not have admin-
istrative, supervisory, or evaluative
authority over participants.

3.10 Evaluate job performance of
subordinates regularly and recom-
mend appropriate actions to enhance
professional development and im-
prove performance.

3.11 Define job responsibilities,
decision-making procedures, mutual
expectations, accountability proce-
dures, and evaluation criteria with
subordinates and supervisors.

3.12 Provide fair and honest assess-
ments and feedback for colleagues’
job performance and provide oppor-
tunities for professional growth as
appropriate.

3.13 Seek evaluations of their job
performance and/or services they
provide.

3.14 Disseminate information that
accurately describes the responsibili-
ties of position vacancies, required
qualifications, and the institution.
3.15 Adhere to ethical practices
when facilitating or participating in
a selection process by [a] represent-
ing the department and institution
honestly and accurately [b] periodi-
cally notify applicants of their status;
[c] adhere to established guidelines,



protocol, and standards for the selec-
tion process; and [d] provide accu-
rate information about the resources
available to applicants once em-
ployed.

3.16 Provide training to student af-
fairs search and screening committee
members.

3.17 Refrain from using their posi-
tions to seek unjustified personal
gains, sexual favors, unfair advantag-
es, or unearned goods and services
not normally accorded in such posi-
tions.

3.18 Recognize their fiduciary re-
sponsibility to the institution. They
will ensure that funds for which they
have oversight are expended fol-
lowing established procedures and
in ways that optimize value, are ac-
counted for properly, and contribute
to the accomplishment of the insti-
tution’s mission. They also will assure
equipment, facilities, personnel, and
other resources are used to promote
the welfare of the institution and
students.

3.19 Restrict their private interests,
obligations, and transactions in ways
to minimize conflicts of interest or
the appearance of conflicts of inter-
est. They will identify their personal
views and actions as private citizens

from those expressed or undertaken
as institutional representatives.

3.20 Evaluate programs, services,
and organizational structure regu-
larly and systematically to assure
conformity to published standards
and guidelines. Evaluations should
be conducted using rigorous evalua-
tion methods and principles, and the
results should be made available to
appropriate institutional personnel.
3.21 Acknowledge contributions by
others to program development, pro-
gram implementation, evaluations,
and reports.

3.22 Maintain current knowledge
about changes in technology and
legislation that are significant for the
range of institutional responsibilities
in their professional domain (e.g.,
knowledge of privacy and security
issues, use of the internet, and free

speech/hate speech).



Responsibility to Society

Student affairs professionals, both

as citizens and practitioners, have a
responsibility to contribute to the
improvement of the communities

in which they live and work and

to act as advocates for social justice
for members of those communities.
They respect individuality and in-
dividual differences. They recognize
that our communities are enhanced
by social and individual diversity
manifested by characteristics such as
age, culture, class, ethnicity, gender,
ability, gender identity, race, religion,
and sexual orientation. Student af-
fairs professionals work to protect
human rights and promote respect
for human diversity in higher educa-
tion.

As ACPA members, student affairs

professionals will:

4.1 Assist students in becoming
productive, ethical, and responsible
citizens.

4.2 Demonstrate concern for the

welfare of all students and work for
constructive change on behalf of
students.

4.3 Not discriminate on the basis of
age, culture, ethnicity, gender, abil-
ity, gender identity, race, class, reli-
gion, or sexual orientation. They will
actively work to change discrimina-
tory practices.

4.4 Demonstrate regard for social
codes and moral expectations of

the communities in which they live
and work. At the same time, they
will be aware of situations in which
concepts of social justice may con-
flict with local moral standards and
norms and may choose to point out
these conflicts in ways that respect
the rights and values of all who are
involved. They will recognize that vi-
olations of accepted moral and legal
standards may involve their clients,
students, or colleagues in damaging
personal conflicts and may impugn
the integrity of the profession, their
own reputations, and that of the em-
ploying institution.

4.5 Report to the appropriate au-
thority any condition that is likely to
harm their clients and/or others.



Appendix A

Suggestions for Resolving Ethical
Misconduct

USE OF THIS STATEMENT
(from page 1)

Initiate a private conversation. Be-
cause unethical conduct often is due
to a lack of awareness or understand-
ing of ethical standards as described
in the preceding document, a private
conversation between the target of
inappropriate action(s) and the in-
dividual being inappropriate is an
important initial line of action. This
conference, if pursued in a spirit of
collegiality and sincerity, often may
resolve the ethical concern and pro-
mote future ethical conduct.

Pursue institutional resources. If a
private conference does not resolve
the problem institutional resources
may be pursued. It is recommended
individuals work with mentors, su-
pervisors, faculty, colleagues, or peers
to research campus based resources.

Request consultation from ACPA
Ethics Committee. If an individual is
unsure whether a particular behavior,

activity, or practice falls under the
provisions of this statement, the Eth-
ics Committee may be contacted in
writing. A detailed written descrip-
tion (omitting data identifying the
person(s) involved), describing the
potentially unethical behavior, activ-
ity, or practice and the circumstances
surrounding the situation should be
submitted to a member of the ACPA
Ethics Committee. Members of the
Committee will provide the indi-
vidual with a summary of opinions
regarding the ethical appropriateness
of the conduct or practice in ques-
tion, as well as some suggestions as
to what action(s) could be taken.
Because these opinions are based on
limited information, no specific situ-
ation or action will be judged “un-
ethical.” Responses rendered by the
Committee are advisory only and are
not an official statement on behalf
of ACPA. Please contact the ACPA
Executive Director for more infor-
mation.



Appendix B

Ethical Foundations of this
Document

The principles that provide the foun-

dation for this document are:

Act to benefit others. Service to
humanity is the basic tenet underly-
ing student affairs practice. Hence,
the student affairs profession exists
to: [a] promote cognitive, social,
physical, intellectual, and spiritual
development of students; [b] bring
an institution-wide awareness of the
interconnectedness of learning and
development throughout the institu-
tion in academic, service, and man-
agement functions; [c] contribute to
the effective functioning of the in-
stitution; and [d] provide programs
and services consistent with this
principle.

Promote justice. Student affairs
professionals are committed to assur-
ing fundamental fairness for all per-
sons within the academic communi-
ty. The values of impartiality, equity,
and reciprocity are basic. When
there are greater needs than resources
available or when the interests of

constituencies conflict, justice re-
quires honest consideration of all
claims and requests and equitable
(not necessarily equal) distribution
of goods and services. A crucial as-
pect of promoting justice is demon-
strating respect for human differenc-
es and opposing intolerance of these
differences. Important human dif-
ferences include, but are not limited
to, characteristics such as ability, age,
class, culture, ethnicity, gender, gen-
der identity, race, religion, or sexual
orientation.

Respect autonomy. Student affairs
professionals respect and promote
autonomy and privacy. This includes
the rights of persons whose cultural
traditions elevate the importance of
the family over the importance of
the individual to make choices based
on the desires of their families if they
wish. Students’ freedom of choice
and action are not restricted unless
their actions significantly interfere
with the welfare of others or the ac-
complishment of the institution’s
mission.

Be faithful. Student affairs profes-
sionals make all efforts to be accurate
in their presentation of facts, honor



agreements, and trustworthy in the
performance of their duties.

Do no harm. Student affairs pro-
fessionals do not engage in activities
that cause either physical or psycho-
logical damage to others. In addition
to their personal actions, student af-
fairs professionals are especially vigi-
lant to assure that the institutional
policies do not: [a] hinder students’
opportunities to benefit from the
learning experiences available in the
environment; [b] threaten individu-
als’ self-worth, dignity, or safety; or
[c] discriminate unjustly or illegally.
Student affairs professionals are ex-
pected to understand that students
from non-dominant cultures and
groups that differ from the major-
ity may feel harmed by attitudes and
processes that are considered harm-
less by members of the dominant
(i.e. majority) group.

VIRTUES: HABITUAL
BEHAVIOR

The virtues that student affairs edu-
cators should work to develop are
based on widely accepted ideas about
the characteristics of people in help-
ing professions who are consistently

ethical in their choices and behavior.
Virtues differ from principles in that
they are related to specific contexts
and demonstrate personal character-
istics that people in that context, in
this case the student affairs profes-
sion, value. Virtues balance princi-
ples in that they are somewhat flex-
ible and reflect the means by which a
person acts on values. The four vir-
tues associated with this profession
are prudence, integrity, respectful-
ness, and benevolence.

Self-regarding virtues. Prudence
and integrity are virtues related to
the behavior of a person in a par-
ticular situation. Prudence signifies
thoughtfulness and unwillingness
to jump to conclusions. Integrity
signifies consistency and wholeness;
a lack of dramatic behavioral differ-
ences from one situation to another.

Other-regarding virtues. Respect-
fulness and benevolence are virtues
that describe a person’s treatment of
others. Respectful persons are pru-
dent - they take time to think about
appropriate responses to others in
unfamiliar situations. Respectfulness
is also connected to benevolence, the
consistent habit of taking other peo-



ple’s well-being into consideration.

CONTEXT: FINDING
PATTERNS OF MEANING AND
DEVELOPING ETHICAL
PERSPECTIVES

Because our campuses are comprised
of people from all over the world,
have official connections with insti-
tutions in many countries, and also
serve people who are Americans with
significant allegiance to non-domi-
nant cultures, it is important to take
context into account when address-
ing ethical concerns. There are three
frames of reference that should be
considered: culture, temporality, and
phenomenology.

Culture. Every culture has its own
ideas about values, virtues, social and
family roles, and acceptable behav-
ior. Cultures may be grounded in
ethnicity, faith, gender, generation,
sexual orientation, physical ability,
or geographic area to name a few.
Every campus also has a range of
cultures based on work status or lo-
cation as well as a dominant culture
of its own. Ethical dilemmas often
arise among or between people from
different cultures. Ethical decision-
making suggests that the values of

relevant cultures be examined when
dilemmas arise and overt conversa-
tions about conflicting values take
place, if necessary.

Temporality. This term suggests
that an awareness of time-related
issues be present. These include the
duration of the problem, the urgen-
cy of its resolution, the time of the
academic year, the duration of the
relationships among the people in-
volved, and the “spirit of the times”
or Zeitgeist.

Phenomenology. All persons have
both cultural roots and individual at-
tributes that shape their perspectives.
Phenomenology refers to the person-
al and individual points of view of
the persons involved in the situation.
Both justice and prudence require
that decision-makers do not assume
anything about a person’s perspec-
tive based on cultural background
until that perspective is understood
in both its individual and its cultural
contexts.






